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WESTMINSTER
SCHOOL

SPECIAL EDUCATIONAL NEEDS AND DISABILITIES (SEND)
incorporating the Access Arrangements for Examinations

INTRODUCTION
This policy has regard to the following:

o The Equality Act 2010

o The Children and Families Act 2014

e The Special Educational Needs and Disability Code of Practice: 0-25 years 2014

e Data Protection Act 2018 which implements the General Data Protection Regulation.
DEFINITION

Definition of Special Educational Needs and Disability (SEND):

A child or young person has SEN if they have a learning difficulty or disability which calls for
special educational provision to be made for him or her. A child of compulsory school age
or a young person has a learning difficulty or disability if he or she: has a significantly
greater difficulty in learning than the majority of others of the same age, or, has a disability
which prevents or hinders him or her from making use of facilities of a kind generally
provided for others of the same age in mainstream schools or mainstream post-16
institutions.

(Children and Families Act, 2014)

GOVERNANCE AND MANAGEMENT

All schools have duties under the Equality Act 2010, not only to ensure that “reasonable
adjustments” are made for pupils already attending the school, but also to consider what might be
needed to ensure that any future pupils with a disability are not disadvantaged.

Ms Grace Yu is the member of the Governing Body “with specific oversight of the School’s
arrangements for SEN and disability”.

The Senior Management Committee, through the Deputy Head (Academic), regularly reviews how
expertise and resources used to address SEND can be used to build the quality of whole-School
provision as part of the approach to School improvement.

To ensure best practice, the SENCO is an experienced, qualified professional with relevant
specialist qualifications (such as the National Award for Special Educational Needs Co-ordinator or
the National Professional Qualification for SENCOs). They are supported by the Director of
Teaching and Learning, who is the de facto Head of Learning Development.



PRINCIPLES UNDERLYING PRACTICE
The SEND Code of Practice describes the principles that are to be observed by all professionals
working with children and young people who have SEN and / or disabilities.

The School aims to:

e Focus on inclusive practices and removing barriers to learning.

¢ |dentify early the special educational needs of young people.

¢ Make high quality provision to meet the needs of young people and to ensure equality of
opportunity.
Take into account the views of young people and their families.
Enable young people and their parents to participate in decision-making.
Collaborate with partners in education, health and social care where appropriate.
Ensure that appropriate resources are available for pupils with temporary or long-term
special needs.
e Provide support for teachers to meet the learning needs of all pupils.

Westminster takes a sympathetic whole-school approach to pupils with SEND: pupils with SEND
are the shared responsibility of all staff: all staff are expected to have an understanding and
awareness of the impact of specific learning profiles on teaching and learning.

To ensure the needs of pupils with SEND are addressed, the Learning Development Department
will:
¢ Identify and assess pupils with SEND, and where necessary, refer for further assessment
by other professionals such as educational psychologists, specialist teachers and
psychiatrists.
¢ Flag all pupils with an identified SEND to subject teachers and offer strategies that could be
used to support the pupil in lessons.
e Develop and monitor support measures where a need is identified.
¢ Work in close liaison with pastoral and teaching staff to ensure confidential communication
on learning needs and the progress of pupils.
e Teach pupils according to their specific needs, recognising their particular strengths and
learning needs to promote achievement of their academic potential.
o Communicate effectively with parents / guardians on the learning needs of pupils and
provide progress reports on those pupils seen regularly.
¢ Collate evidence to support applications for access arrangements in external examinations.

IDENTIFICATION AND ASSESSMENT OF PUPILS

Admissions

The School’s “Admissions and Awards Policy” sets out the pre-conditions required for selection. All
decisions relating to SEND matters are made with regard to the provision of reasonable
adjustments as set out in the Equality Act 2010.

The expectation is that all candidates sit the Common Pre-Test.

Parents and / or prep schools should inform the Admissions Department about a candidate’s
particular needs, providing any reports from suitably qualified professionals as are available.

The ISEB Common Pre-Test is designed to be accessible to candidates with a range of SENDs.
Extra time is available for those pupils who have been granted it.

The SENCO and Head of Learning Development work closely with the Admissions team to make
decisions about any access arrangements requested for entrance exams (internal tests at 11+,
Challenge, and Sixth Form Entry). The regulations set out by the Joint Council for Qualifications



(JCQ) are used to determine whether or not a prospective pupil at 13+ or 16+ should be allowed
any concessions in the entrance examinations (see Access Arrangements for Examinations below
for more detail).

Where possible / appropriate, transition arrangements are made for pupils needing significant
support with SEND matters in collaboration with the family, the feeder school and any outside
agencies involved.

Assessment
Schools should assess each pupil’s current skills and levels of attainment on entry, building
on information from previous settings and key stages where appropriate. At the same time,
schools should consider evidence that a pupil may have a disability under the Equality Act
2010 and, if so, what reasonable adjustments may need to be made for them.

N.B. Difficulties related solely to limitations in English as an additional language are not
SEN.
(SEND Code of Practice, 2014)

When pupils arrive at the School, the Learning Development Department reviews any evidence
provided by the family and / or previous school. In addition, all pupils arriving in the Fifth Form
(Year 9) sit the MidYIS baseline and LUCID tests which are used for diagnostic purposes, and are
also screened during the first half term in the School. Monitoring continues throughout a pupil’s
time at Westminster using information gathered from a variety of sources, including feedback from
teachers, parents and the pupils themselves, as well as from examinations, order sheets and
reports. The SENCO and Head of Learning Development work closely with Housemasters to
identify and support pupils who may have additional learning needs.

If a teacher has a concern about a pupil, they should contact the pupil’'s Housemaster. The
Housemaster may then use the Westminster School intranet online referral procedure to trigger the
collation of feedback from all the other teachers prior to a review of the case by the SENCO / Head
of Learning Development. Parents may also request a referral through the Housemaster and a
pupil may self-refer.

Where examination concessions may be appropriate, further assessment is carried out. See
Access Arrangements for Examinations below for more information.

SEND SUPPORT

Westminster School aims for a whole-School approach where “high quality teaching, differentiated
for individual pupils, is the first step in responding to pupils who have or may have SEN. Making
higher quality teaching normally available to the whole class is likely to mean that fewer pupils will
require such support” (SEND Code of Practice, 2014).

The Learning Development Department provides information and support on SEND matters for
departments as well as individual teachers in order to reduce barriers to learning. In addition, the
Learning Development Department offers a graduated approach with a universal offer of:

e Study Skills information available to pupils and teachers via the intranet.

e An “Introduction to Study Skills” lesson for all Year 9 classes.

e Year-group assemblies.

e Self-referral and drop-in sessions available for all pupils.

A series of themed workshops are also offered, sometimes targeting particular pupils where
concerns have been raised. Where appropriate, Housemasters can use the referral system to
request short-term interventions for particular pupils. Regular one-to one support is usually only



offered where there is a formal diagnosis of a specific learning difference / disability and will be
tailored to individual needs. In such cases (including all pupils where examination concessions
have been agreed) a Skills Profile is written, detailing a pupil’s strengths and weaknesses
alongside suggested strategies for teachers to support these pupils in their classroom learning.
These Profiles are available on-line to all teachers working with a particular pupil. The wording of
the Skills Profile is agreed with the pupil involved and is reviewed as appropriate, and at least
annually.

The School’s policy is not to remove pupils from lessons for Learning Development support and so,
in the Lower School (Years 9-11), pupils are seen before school, at lunchtime or after school.

The SEND Code of Practice makes it explicit that “Teachers are responsible and accountable for
the progress and development of the pupils in their class, including where pupils access support
from teaching assistants or specialist staff’. All subject staff are required to be aware of a pupil’s
specific needs and to be prepared to differentiate work appropriately with particular regard to the
advice included in the Skills Profiles. All subject staff are expected to be aware of the needs of the
pupils they teach who have Skills Profiles and to take steps to plan and deliver their teaching in an
effective and appropriate manner. The Learning Development Department contributes to the CPD
offered within the School to enable teachers to fulfil these responsibilities.

Learning Development support usually involves agreeing targets with pupils. These are reviewed
frequently, often on a weekly basis where support is intensive. Pupils are encouraged to be self-
reflective and targeted pupils are expected to complete regular examination reflection exercises.
The Learning Development Department has full access to a range of data collected by the School,
both summative (e.g.: test and examination results) and formative (e.g.: order sheets and end-of-
term reports). School reports and Parents’ Evenings provide formal regular feedback, while emails,
telephone calls and meetings are used as often as required. The Learning Development
Department works closely with Housemasters, who in turn have close contact not only with pupils,
but also with parents. In cases where there is a complex need (including pupils who have a
Education Health and Care Plan) reviews may include outside agencies / specialists.

TRANSITION TO HIGHER EDUCATION

Almost all pupils who leave Westminster School at the end of the Remove (Year 13) go on to study
at university. As the name suggests, a key aim for the Department is to encourage effective study
skills and independent learning — essential attributes for all successful learners and a good
preparation for Higher Education. The Learning Development Department regularly provides
evidence regarding a pupil’s learning needs as support for accommodations during the university
entrance and admissions processes.

RESOURCES AND FUNDING

The Department is currently staffed by three full-time, specialist teachers as well as a dedicated
SENCO. No charge is made to parents for in-house Learning Development support but a charge
may be made where an outside agency is involved (excepting pupils who receive a bursary). This
includes payment for diagnostic cognitive assessments commissioned in association with the
School.

The spending of any income received for pupils with a Statement of Educational Need or
Education Health and Care (EHC) Plan is planned on an individual basis with input from all
concerned. Details are recorded and shared with the relevant local authority.



ACCESS ARRANGEMENTS FOR EXAMINATIONS

INTRODUCTION
The purpose of an access arrangement / reasonable adjustment is to ensure, where
possible, that barriers to assessment are removed for a disabled candidate preventing them
from being placed at a substantial disadvantage due to persistent and significant difficulties.
(JCQ Access Arrangements and Reasonable Adjustments 2025-2026)

The Joint Council for Qualifications (JCQ) sets out the regulations that all schools are required to
follow when considering exam concessions for public examinations. Schools are required to make
“reasonable adjustments” while ensuring that no pupil is given an “unfair advantage”.

PUPILS APPLYING TO THE SCHOOL

Introduction

At Westminster, the JCQ requirements are also used to determine concessions in the entrance
examinations for prospective pupils.

Details of the evidence required for the most frequently requested examination concessions are
listed below. Please note that evidence should be submitted by the end of October in the academic
year leading up to the entrance examinations. This allows time for further evidence to be gathered
should that be necessary.

All applicants must satisfy the JCQ guidelines for awarding access arrangements that are current
to the year they will join.

Evidence needed to make a request to use a word processor for examinations requiring
extended writing
Written evidence from the school and a diagnostic assessment report from a suitably-qualified
professional detailing why using a word processor is appropriate to the pupil’s needs. Most
commonly these are:
o Below average handwriting speed (as measured on a standardised test approved by the
SpLD Standards Assessment Committee) and / or illegible handwriting.
e A physical disability or medical condition that affects a pupil’s speed of writing or legibility.
¢ Significant problems with planning and organisation when writing by hand.
Using a word processor should be an established way of working for that pupil prior to exams.

Evidence needed to make a request for extra time (up to a maximum of 25%)
An assessment report (see below) will need to be submitted. Pupils will usually only be considered
eligible for extra time if they have either:

e At least two standard scores of 84 or below relating to two different areas relating of speed
of processing as measured by an approved professional via a standardised test approved
by the SpLD Standards Assessment Committee

or

e One below average standardised score of 84 or below and one low average standardised

score (85-89) in two different areas of speed of processing.

A covering letter from the school will also be required to confirm that extra time is being offered to
the pupil as a result of a substantial and long-term impairment which has been shown to affect
speed of working.



The assessment report should be carried out by a specialist assessor and should be dated no
earlier than:

e The start of Year 5 for the ISEB Pre-test

o The start of Year 9 for Sixth Form Entry.

ON ARRIVAL AT WESTMINSTER

All pupils arriving at Westminster will be carefully monitored throughout their first year, and
concessions agreed for entrance examinations (use of a word processor and / or extra time) will
not automatically transfer. Additional testing and the collection of evidence will be required to
establish a continuing need as per the JCQ’s Access Arrangements and Reasonable Adjustments
regulations.

General

When any pupil who has previously been awarded examination concessions arrives at
Westminster, the Learning Development department will assess any continuing need and update
the evidence as set out below. Examination concessions agreed for entrance examinations will not
automatically transfer. All pupils are carefully monitored throughout their time at Westminster, but
should any pupil or parent have concerns about performance in examinations, the head of
Learning Development should be informed. Should a detailed diagnostic assessment be required,
this will need to be commissioned in coordination with the School.

Word processing
The School is bound by JCQ regulations in terms of allowing the use of a word processor in public
examinations.

See Appendix A for further information.

Extra time

Pupils who have previously been eligible for extra time will have below average processing scores
which can be shown to have a “substantial adverse effect on speed of working”. In order for any
extra time to be agreed at Westminster, it will be necessary to collect evidence of continuing need,
including the monitoring of internal examinations. In addition, an updated assessment may be
necessary, which will be coordinated through the School. Currently, for a diagnostic assessment to
be valid for JCQ, it must have been completed no earlier than the start of Year 9. Please note that
there can be no guarantee that any resulting test scores will be sufficient to fulfil current JCQ
regulations, as published in the most recent regulations.

Other concessions

JCQ regulations provide details of a range of possible adjustments, such as prompts or supervised
rest breaks (suitable for pupils with Attention Deficit Disorder) and modified papers (suitable for
pupils with visual impairments). Cases are considered on an individual basis and evidence
collected as detailed in the regulations.

Decisions are agreed jointly by the SENCO, the Head of Examinations and the Director of
Teaching and Learning, by the end of January of a given academic year.

Pupils continuing to the Upper School (Years 12 and 13)
A re-submission of application is required for any current Westminster pupil moving into the Sixth
Form where there is continuing evidence of the need for extra time. This may require an updated



assessment. A fully completed Form 8, signed and dated, may roll forward from GCSE to GCE if
the candidate meets the current JCQ criteria for 25% extra time as published in the most recent
regulations. A new online application for 25% extra time must be processed and new evidence
from teaching staff gathered, in order to show that the candidate’s needs are persistent and
substantially impact on teaching and learning.

Higher Education

Regulations for higher education are different from those concerning secondary education. For
higher education, a full diagnostic assessment may be required once the pupil reaches 16 (or
older). Where an Upper School pupil requires a new assessment for their studies at Westminster,
parents may want to consider having a full diagnostic assessment. Any diagnostic assessment
needs to be undertaken by an assessor approved by and commissioned in conjunction with the
School.



APPENDIX A

SPECIAL EDUCATIONAL NEEDS AND DISABILITIES POLICY:
WORD PROCESSORS

INTRODUCTION
The School requires clear evidence of need before the use of a word processor in public
examinations can be agreed. “Need” in this instance would most commonly be:
o Below average handwriting speed (as measured on a standardised test approved by the
SpLD Standards Assessment Committee) and / or illegible handwriting;
¢ A physical disability or medical condition affecting a pupil’s speed of writing or legibility;
e Significant difficulties planning and organising their written work by hand.

The School will not simply grant pupils the use of a word processor in examinations because, for
example: they want to type rather than write in examinations, or can work faster on a keyboard, or
because they use a laptop or iPad at home.

PROCEDURE

Any pupil who has been allowed a word processor in the entrance examinations will need to
undergo a handwriting and typing test in their first term to determine whether this remains
appropriate to their needs. Should this be the case, the pupil will also need to show that word
processing remains their “normal way of working” (where appropriate) in class, for prep and for
internal examinations.

During examinations, all candidates will use a word processor and keyboard supplied by the centre
(School) with the spelling and grammar check deactivated. This may be either a desktop or laptop
computer. Examination regulations do not allow a pupil to bring their own device to use in
examinations.

New concerns may be raised at any stage by teachers, parents or the pupils themselves, though a
pupil must establish typing as their “normal way of working” through mock exams and internal tests
prior to being allowed to type in examinations. Samples of handwriting would normally be collected,
with internal examinations providing a realistic example of what a pupil can manage when under
time constraints. Where concerns remain, a handwriting assessment and typing test will be carried
out by the Learning Development Department.

USE OF LAPTOPS AND IPADS

A pupil is not permitted to use a laptop for preps, tests or examinations because it is their preferred
way of working; pupils must either have permission from the Learning Development Department
and satisfy at least one of the criteria above, or have explicit permission from a teacher for a
particular piece of work to be typed.

The iPad is an integrated tool for teaching and learning in the Westminster classroom. It is the
expectation that pupils will use the Apple Pencil with the iPad. Those who have centre-approved
permission to type in exams will continue to use their laptop as their normal way of working in the
subjects for which they have permission to use the word processor: this does not preclude their
additional use of the iPad as a tool for learning, but it may be appropriate in these subjects for
them to use the laptop instead.



APPENDIX B

WAVES OF INTERVENTION

Westminster School: Waves of Interventio

Wave 1 Wave 2 Wave 3
e E
Access Arrangements
\ A NO Has a YES
[ ,?(:Zit?ffi::?: \ Area of need identified: diagnosis Pupil moves i iate. SENCo advi
\ child / been made? into Wave 3 appropriate, o advises on

+ Communication and interaction
/’ « Cognition and learning

S + Social Emotional Mental Health

+ Sensory and physical health

Learning Development 1

Assistants may be asked at 8
this point to observe a lesson

or support in the classroom Adjustments are made to

in-class provision.

Additional resources / high quality
teaching targetting weaknesses.

Initial informal chat with HoD
and / HoM. This may involve

SENCo and DTL if there are
concerns about SEND.

Discussions legged in
department meetings.

(—J VES
&

Pupil's progress is monitored by
class teacher over one half-term.

Is the pupil
making
Use of department subject progress?

surgeries / clinics.

Ensure details are included Refer to HoM and Tutor.

in Reports and Order
Sheets.

If there is a pattern
developing, move to
Wave 2

Continued monitoring by
SENCo and teacher.

A diagnosis may be sought.

Personalised strategies sent
to subject teachers

NO
(repeated)

-

Is the pupil
making
progress?

T

Pupil's progress is monitored
by class teacher and LD dept.
over one half-term.

Use of department subject

—

Parents contacted (with
HoM) to support with

potential diagnoses. )

LDA and DTL discuss
concerns and strategies.

Pupil offered one-to-one or
small group intervention
(usually until a report cycle)

surgeries / clinics continues

Parents may be
contacted at this

SENCo and DTL gather more
information from teachers,
reports and order sheets.

A member of Learning
Development Department to
meet with pupil

stage

Pupil moves
into Wave 2

i S

HoM completes referral form
on intranet specifying
provision/strategies already
implemented in class.

access arrangements and puts
systems in place to trial these where
necessary.

Evidence gathered from classwork,
tests and exams.

Relevant applications made to exam
boards

Learning Development Support

Pupils' intranet profiles are updated to include classroom
strategies for support. This is shared with all classroom
teachers.

Pupils are assigned a Learning Development Assistant to
support them one-to-one.

This support may be
« weekly
« fortnightly
« half-termly
« intermittently

Regular communication with parents and HoM. DTL
kept in the loop on significant changes

Pupils are involved in the development of their own
profiles and help to provide strategies, where
possible.

Changes to learning profile are updated and sent to
teachers. LDAs may observe lessons to support in
delivery of support.

10



	 The Equality Act 2010
	 The Children and Families Act 2014
	 The Special Educational Needs and Disability Code of Practice: 0-25 years 2014
	 Data Protection Act 2018 which implements the General Data Protection Regulation.
	 Focus on inclusive practices and removing barriers to learning.
	 Identify early the special educational needs of young people.

	Admissions
	Assessment
	ACCESS ARRANGEMENTS FOR EXAMINATIONS

